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The purpose of this study was to assess urban elementary classroom
teacher attitudes toward homework, home study, and parental involvement.
Specifically,

the

study

was

designed

to

determine whether

urban

elementary teacher attitudes toward homework, home study, and parental
involvement as a means of improving overall academic achievement were
influenced by the variables of teachers'

sex, ethnicity, religious

preference, age, teacher training, and teaching experience.

To provide

clarity and definition to the study, eighteen basic hypotheses were
formulated.
The subjects in this investigation included 116 randomly selected
elementary

classroom

teachers

(100

females,

16 males)

locations were six urban elementary schools in Tampa, Florida.

1

whose work

2
A questionnaire

attitudes.

was used to collect data relative to teacher

To test the hypotheses formulated for this investigation, the

researcher utilized chi-square tests (nonparametric) for statistical
analysis.

The .05 probability level was preestablished as a criterion of

statistical significance.
Based on the findings of the investigation, it was concluded that
urban elementary teacher attitudes toward homework, home study and
parental involvement as a means of improving pupils' overall academic
achievement were not significantly different when compared with the
independent variables of teachers' sex, ethnicity, religious preference,
age, teacher training, and teaching experience.
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Chapter 1
INTRODUCTION

The current educational focus is on pupil's academic achievement
(Chandler,

Argyris,

Barnes,

Epstein, 1983; Knorr, 1981).
learning,

voicing

Goodman,

1983; Epps, 1966;

The media cover in detai l many areas of

criticisms

pupils, and laymen alike.

& Snow,

of

administrators,

teachers,

parents,

In spite of the handicaps placed on teachers

and administrators, the teachers' work continues though cl ass rooms are
overloaded,

presenting

(Epstein, 1983) .
currently

being

correlating

the

difficulties

with

discipline

and

paper work

Homework and home study are two of the many issues
considered

in

effectiveness

the
of

limelight.

homework

Results

toward

of

studies

improving academic

achievement are yet inconclusive (Epps, 1966; Friesen, 1978; Garner,
1978).
Conte

According to Epps (1966), Epstein (1983), Johnson,(1978),
(1981)

and Knorr

(1981)

several

studies

La

indicated a positive

relationship between homework and improved academic achievement.

It is

presumed that cl ass room teachers, who are in the forefront of the main
educational movement, must have formulated definite attitudes toward the
relationships between homework, home study, parental

involvement, and

pupil achievement, (Brophy & Good (1984), Elawar & Corno (1985), Garner
(1978), Home i s for helping (1980), Homework practices in FWISD (1983),
"Home,

sweet

homework"

(1984),

Kleinfeld & McDiarmid (1983),

Kindergarten

homework

( 1983),

Moles & Collins (1981), School

& home

(1963), Thompson (1978).

1

weekly

-

2

This research endeavor was centered around the assessment of urban
elementary teacher attitudes as influenced by their sex, ethnicity,
religious preference, age, teacher training and teaching experience.
According to Knorr (1981) and Strother (1984), homework has been an
issue of controversy since the turn of the century.

They further stated

that many ideas concerning homework existed from 1900 to the present day.
The new push for "academic excellence" has initiated more emphasis on
homework without sufficient research to provide a basis for the new
attitudes.

Parents are constantly asking teachers to give pupils more

homework (Strother, 1984).

According to Garner (1978) and Strother

(1984), pupils exposed to instructional materials, homework, and home
study activities can add to the total learning time.
Other studies support the importance of parental involvement in
homework and home study activities (Baenninger & Ulmer (1976), Becker &
Epstein (1981), Blackwell (1979), Epstein (1984), Gray (1984), Harris
(1983), Johnson & Pearson (1979), and Pauker & Krupp (1984).

This study

is designed to investigate the relationships between homework, home
study, and parental involvement as means of improving overall academic
achievement.

Need for the Study

Recent controversy demands greater understanding of educational
i ssues.

Focus on homework and home study pl aces a greater demand on

researchers to provide proper directions for teachers, parents, and
administrators in setting policies for homework, home study, and parental
participation in the academic pursuits of pupils.

There must be an

"'

li

.,

...

.........

...

:t

r.~ · I

~f.

-
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extension of

the class periods

to incorporate learning activities

relative to the pupils' needs, interests, and abilities.
constantly, a
parents.

There exists

need to create stronger bonds between home, school, and

This can be done by providing a better understanding of the

quality of education provided by the children's school .

The study will

also provide school administrators with clearer operational guidelines
relative to homework, home study, and parental involvement for maximum
overall academic

achievement of pupils (Friesen, 1978; Goldstein, 1960;

Homework surveys for teachers, parents, and students, 1983; Sayres, 1985;
Strom, 1984).

Therefore, an assessment of teacher attitudinal l evels

toward homework, home study, and parental involvement becomes vital.
This study was designed to provide more clarification into how urban
elementary cl ass room teachers view homework, home study and parental
involvement as a means of improving overall academic achievement .
To enhance

the total

growth of pupils,

a constant line of

corrmunication is needed between teachers and parents (Brooks, 1976;
Ehlen, 1978; Geller, 1977; Walberg, 1984).

Parental involvement has been

the focus of studies by Baenninger & Ulmer (1976), Becker & Epstein
(1981), Chandler et al. (1983), Duckett (1983), Gray (1984), Johnson &
Pearson (1979), Marshall & Herbert (1981), Rich & Jones (1974), Strother
(1984), and Turner (1985).

Hopefully, administrators, teachers, parents

and laymen will obtain greater awareness into

teacher attitudes towards

the effectiveness of homework, home study, and parental involvement as a
mea ns of improving overall academic achievement.
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Statement of the Problem
This study was designed to investigate the attitudes of urban
elementary classroom teachers toward homework, home study and parental
involvement

as

a

means

of

improving

overall

academic

achievement.

Specifically, this study was designed to investigate the attitudes of
urban elementary classroom teachers toward homework , home study and
parental involvement as affected by the independent variables of sex,
ethnicity,

religious

preference,

age,

teacher training and teaching

experience.

Purpose of the Study
This

study examines

urban

elementary teacher attitudes toward

homework, home study, and parental involvement as a means of improving
overall

academic

achievement with

clarification

of

definitions

strategies utilized to develop effective instructional programs.

and
The

research in this study provides some answers to questions posed by many
teachers and parents alike.
to increase

the

Specifically, the purpose of this study is

research data

base

relative to guidelines for

establishing school and school district policies governing homework, home
study and parental
opportunity

for

involvement.

the

researcher

Additionally, the study provides an
to

assess

the

attitudes

of

urban

elementary cl ass room teachers toward homework, home study, and parental
invol vement,

taking into consideration the teachers'

sex, ethn icity,

religious preference, age , teacher training and teaching experience.

5

Significance of the Study
This study provides the reader with a greater knowledge of teacher
attitudes toward homework, home study, and parental involvement as a
means

of

overall

academic

achievement.

Knowing

the

attitudes

of

classroom teachers toward homework, home study, and parental involvement
will provide professionals and laymen with deeper understanding which
will enable them to better plan instructional strategies.
More importantly, this study was designed to provide awareness to
the following questions:
1.

Are urban elementary teacher attitudes relative to homework,
home study and parental involvement as a means of improving
overall academic achievement influenced by their sex?

2.

Are urban elementary teacher attitudes relative to homework,
home study and parental involvement as a means of improving
overall academic achievement influenced by their ethnicity?

3.

Are urban elementary teacher attitudes relative to homework,
home study and parental involvement as a means of improving
overa 11

academic achievement influenced by their religious

preference?
4.

Are urban elementary teacher attitudes relative to homework,
home study and parental involvement as a means of improving
overall academic achievement influenced by their age?

5.

Are urban elementary teacher attitudes relative to homework.
home study and parental involvement as a means of improving
overall
training?

academic

achievement

influenced

by

their

teacher

6

6.

Are urban elementary teacher attitudes relative to homework ,
home study and parental involvement as a means of improving
overall

academic

achievement

influenced

by

their

teacher

experience?

Statement of the Hypotheses
Eighteen

research

hypotheses

were

formulated

for

this

They were stated in the null form to be utilized with

investigation.

proper statistical treatment.

The following null hypotheses were tested

during this study:
Ho 1 :
do

not

With reference to sex, urban elementary teachers' attitudes

differ

significantly

in

terms

of

whether

or

not

homework

assignments should be given to elementary school pupils as a means of
improving overall academic achievement.
Ho2 :

With reference to sex, urban e1ementary teachers' attitudes

do not differ significantly in terms of whether or not home study work
should be given to e 1ementary schoo 1 pupi 1 s as a means of improving
overall academic achievement.
Ho3 :

With reference to sex, urban elementary teachers' attitudes

do not differ significantly in terms of whether or not parents should be
involved with homework assignments for elementary school pupils as means
of improving overall academic achievement.
Ho 4 :

With referenc e to ethnicity,

urban

elementary teachers'

attitudes do not differ significantly in terms of whether or not homework
assignments should be given to elementary school pupils as a means of
improving overall academic achievement.
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Ho5:

With

reference

to ethnicity,

urban elementary teachers'

attitudes do not differ significantly in terms of whether or not home
study work should be given to elementary school pupils as a means of
improving overall academic achievement.
Ho6:

With

reference to ethnicity, urban elementary teachers'

attitudes do not differ significantly in terms of whether or not parents
should be involved with homework assignments for elementary school pupils
as a means of improving overall academic achievement.
Ho7:

With reference to religious preference, urban elementary

teachers' attitudes do not differ significantly in terms of whether or
not homework assignments should be given to elementary school pupils as a
means of improving overall academic achievement.
Ho8 :

With reference to religious preference, urban elementary

teachers' attitudes do not differ significantly in terms of whether or
not home study work should be given to elementary school pupils as a
means of improving overall academic achievement.
Hog:

With reference to religious preference, urban elementary

teachers' attitudes do not differ si gni fi cantly in terms of whether or
not parents should be involved with homework assignments for elementary
school pupils as a means of improving overall academic achievement.
Ho 10 :
do

not

With reference to age, urban elementary teachers' attitudes

differ

significantly

in

terms

of

whether

or

not

homework

assignments should be given to elementary school pupils as a means of
improving overall academic achievement.
Ho 11 :

With reference to age, urban elementary teachers' attitudes

do not differ significantly in terms of whether or not home study work

8

should be given to elementary school pupils as a means of improving
overall academic achievement.
Ho12:

With reference to age, urban elementary teachers' attitudes

do not differ significantly in terms of whether or not parents should be
involved with homework assignments for elementary school pupils as means
of improving overall academic achievement.
Ho13:

With

reference to teacher training, urban elementary

teachers' attitudes do not differ significantly in tenns of whether or
not homework assignments should be given to elementary school pupils as a
means of improving overall academic achievement.
With

reference to teacher training, urban elementary

teachers' attitudes do not differ significantly in tenns of whether or
not home study work should be given to elementary school pupils as a
means of improving overall academic achievement.
With

reference to teacher training, urban elementary

teachers' attitudes do not differ significantly in tenns of whether or
not parents should be involved with homework assignments for elementary
school pupils as a means of improving overall academic achievement.
With reference to teaching experience, urban elementary
teachers' attitudes do not differ significantly in tenns of whether or
not homework assignments should be given to elementary school pupils as a
means of improving overall academic achievement.
With reference to teaching experience, urban elementary

teachers' attitudes do not differ significantly in tenns of whether or
not home study work should be given to elementary school pupils as a
means of improving overall academic achievement.

9

Hois:

With reference to teaching experience, urban elementary

teachers' attitudes do not differ significantly in tenns of whether or
not parents should be involved with homework assignments for elementary
school pupils as a means of improving overall academic achievement.

Assumptions

Due to the controversial nature of this problem the researcher
generated the following assumptions:
1.

It was assumed that the responses given by the urban classroom
teachers involved in this investigation were given in good
faith

and represented an accurate assessment of their

attitudes

toward

homework,

home

study,

and

parental

involvement as a means of improving pupils' overall academic
achievement.
2.

It was al so assumed that the responses given by the urban
cl ass room teachers in this investigation were representative
of the total population of urban classroom teachers in

the

Hillsborough County School System, Tampa, Florida.

U11itations of the Study

The following limitations were noted as being essential to the
character of this investigation:
1.

This

investigation was limited to a randomly selected

population

of

urban

elementary

teachers

assigned

to

elementary schools in Hillsborough County, Tampa, Florida.

six

10

2.

Further limitations of this investigation were the independent
variables

of

sex,

ethnicity,

religious

preference,

age,

teacher training and teaching experience of the teachers
selected for this investigation.
3.

Generalizations resulting from this investigation can onl~ be
made for urban classroom teachers from similar school systems
and geographic regions.

Definition of Tenns

The terms used in this study are

listed below with operational

definitions.
Academic.

A reference to the scholastic approach related to school

subjects that are nonvocational.
Achievement.

The academic performance of elementary school pupils

as reflected by letter grades and/or standardized test scores.
Attitude.

Feelings that urban elementary teachers have toward

homework, home study, and parental involvement.
Curriculum.
of the

school.

Relates to any class or activity under the sponsorship
These

include

academic,

vocational,

as

well

as

extracurricular activities.
Education.

The increased awareness of knowledge and cultivation of

skills acquired through homework, home study, and parental involvement as
coordinated with regular school assignments.
Extension homework.

Assignments which usually attempt to carry

pupils beyond regular class work into an individualized and creative
pursuit of knowledge.

11

Home study.

Relates to any study pupils engage in from directions

from someone or their own interest for further knowledge.

This study can

extend from purely academic to hobbies and vocational subjects.
Homework.

A task

that is instruction-related that pupils are

generally required to perform outside of regular school hours.
is

generally

classified

as:

(1)

Homework

correction/remediation,

(2)

enrichment/extension, and (3) practice over previously mastered material,
or introduction of new material.
Independent study.

Is that study in which elementary pupils engage

through self direction and motivation for their individual pleasure or
for the acquisition of knowledge.
Individualized homework.

Homework

that

is

assigned

to

add

particular skills or to give specific learning enforcement required for a
particular pupil.
Integration .

The act of combining lessons of regular school work

with activities assigned regularly for home completion.
Intervention.

An act that may be carried out by urban elementary

teachers to prevent a continuous practice of pupils'

that may be

negative .
Overall academic achievement.

Progress pupils demonstrate through

participation i n several performance and academic activities as
prescribed by instructional personnel.
Parental involvement.

Any participation or overt interest

demonstrated by parents relating to pupil's homework assignment.

•

12

Practice homework.

A series of lessons repeated to give pupils

stronger skills by allowing them to gain reinforcement for future
learning activities.
Preparation homework.

The arrangement pupils initiate in order to

increase awareness and knowledge of performance that is to be completed
at a future time.

Organization of the Study

This study was organized into five chapters.

The first chapter

includes the introduction, need for the study, statement of the problem,
purpose of the study, significance of the study, statement of the
hypotheses, assumptions, limitations of the study, definition of terms,
and organization of the study.
Chapter 2 presents a review of related literature focusing on the
impact of urban classroom teachers' attitudes toward homework, home
study, and parental involvement.

Chapter 3 presents the design of the

study, type of design, sample procedures, description of measures used,
and procedures for the study.

Chapter 4 includes the analytical

techniques and description of findings.

Chapter 4 also includes methods

used in describing and analyzing the data.
summary,

conclusions,

reco1T111endations

recommendations for further study.
conclude the study.

Chapter 5 includes the

generated

by

the

The appendixes and

study,

and

references

Chapter 2
REVIEW OF RELATED LITERATURE

Homework and School Ach;eveaent
A study by Foyle & Bailey (1984) indicated that, as early as 1842
in England,
homework.

pupils we re observed carrying books home in order to do

Homework became a topic of interest and an emotional issue in

Engl and, the rest of Europe, and the United States at the turn of the
Foyl e & Bailey further stated that alternatives to homework

century.
were

studied by

researchers.

The homework-versus-no-homework debate

seemed to abate with the findings of DiNapol i
Carmichael (1937).

(1937) and Crawford &

The launching of Sputnik I by the U.S.S.R. in 1957

pushed homework onto the national scene once again.
period

of

educat ional

experimentation

The 1960's was a

in curriculum and instruction

characterized by the term "new" as in "The New Math" or "The New Social
Studies."
changes.

The early 1970's was a period of reaction to educational
The "Back-to-the-Basics Movement" brought a renewal of interest

in homework.

This renewal of interest in homework was further heightened

with the national

impact of the educational

report, A Nation at Risk

(Foyle & Bailey, 1984, p. 2).
Another study by La Conte (1981) indicated

that

since the end of

World War I I, a number of fa ctors have combined to make the topic of
homework confusing to both teache rs and parents, and, on occasion have
become the center of public controversy.
begun

around

the

turn

Shifts in demographic patterns,

of the century and accelerated in the
13

post-war
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years, rapidly transformed the United States from a rural to an urban
society.

At the same time television and other mass media inundated the

society with information.

The information-poor child of the nineteen th

century suddenly became the
twentieth century.

information-saturated chi 1 d of the mid-

And knowledge itself began to grow at such an

accelerated rate that the schools could no 1anger easily i den ti fy just
what "everyone should know."

New insights into the traditional academic

subjects raised doubts about the structure of the various di sci pl i nes;
"new grarrmars, 11

"new maths,"

and "new physics" challenged the very

content of the traditional curriculum.

Throughout the 50's, 60's, and

70' s a variety of new approaches--some pupi 1-centered, some subjectcentered--cal led into question much of what was once considered the core
of a solid, basic education.
La Conte (1981) contended that amidst all the change and confusion,
the

practice

challenged,

of

assigning

homework

has

been

defended as an academic necessity,

useless busywork.

both

championed

and

and often called as

Parents schooled in the old math threw up their hands

in despair at the new math homework of their offspring .

Rebellious and

restless children of the television age protested at-home drill and
practice, and indeed often resisted any sort of homework assignment.
Conflicting educational

philosophies among teachers often working side

by side, prompted vastly different homework policies.

The comfortable

consensus of the nineteenth century was completely shattered , replaced by
a wide and shifting variety of individual attitudes and practices.
Knorr {1981), in a paper presented to Lehigh Chapter , synthesized
the research literature on attitudes toward homework.

According to
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results of the study, there was evidence given that homework has been
controversial,

to

say

the least,

indexed articles since 1900.

as

indicated by approximately 500

The researcher explained a theory that

described the mind as a big muscle needing discipline and development .
Homework wa s considered to be essential to develop and strengthen the
Assignments that were disagreeable were justifiable to support the

mind.
theory.

The paper further explained that educators soon disproved the

theory and began to question homework.
Educators finally

concluded that teachers' ability to stimulate

interest in homework was important to pupils' learning.
t he educators advocated discontinuance of homework

However, many of

during the 1940' s.

The emphasis on homework shifted to other things until Sputnik I in 1957.
Suddenly, homework was again emphasized with a trend for more subject
matter stressed.

The move was toward "academic excellence."

and universities were raising their standards.
needed.

Therefore,

homework

was

again

Colleges

Grade point averages were

considered

to

be

vital

in

achieving these goals.
The pressure continued until the Educational Pol icy Co11111i ssion of
the National Education Association 1 i sted homework as the leading issue
in education.

More and more homework was the trend.

The mid-sixties

brought different ideas concerning certain alternatives to homework after
the American Educational Research Assoc iation took a stand relative to
the mental health aspects of homework practices (Knorr, 1981).
Garner

(1978)

advocated

that homework

can provide pupils with

exposure to various instructional materials and learni ng activities.
example was given relating thirty mi nute s of homework to

soi

An

of a one-
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hour cl ass being extended.
homework increases.

From grade to grade the time devoted to

By the time pupils reach the tenth grade, almost

one-half of all school regulated learning activities in the subject areas
relates to homework.

As the grade level increases more teachers resort

to homework to extend class time and to expose more learning materials to
the

pupils.

Moreover,

after

fifth

grade,

most

schools

are

"departmentalized."

Variations in the learning exposure are due to

systematic

in homework

variations

assignments.

The more able pupils

are, the more out of school activities are assigned.

The underlying

assumption of this study is that the impact of resources purchased by
schools cannot be assessed properly unless the differences in pupils'
exposure to learning activities in and out of school are assessed.
As this researcher worked through the available literature, there
were constant reminders of how low-income pupils might fare from the
proper homework assignments.

For example, Chandler et al.

(1983)

conducted an investigation accepting the theory that there is vast
discontinuity

between school

and home regarding language,

experiences and literacy functioning.

learning

The research seemed to prove that

the gap of learning and general school achievement became wider as lowincome and middle-income pupils grew older.

It was more evident when the

reading material became more and more complexed.

The literature also

gave evidence of ethnographic studies which demonstrated that low-income
minority pupils experienced a tremendous discontinuity between school,
home,

language,

literacy functioning and typical,

experiences, Chandler et al. (1983).

teaching/learning

There were suggestions from the

literature that attempted to explain the academic failures of low-income
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pupils in regards to discontinuity.

Chandler et al. (1983) also reported

that the literature continued to give evidence that comparison of low; ncome pupi 1 s showed how they became frustrated when confronted with
certain reading materials in their homework assignments.

The reading

materials and homework activities present the pupils with problems in
1 iteracy functioning.

Therefore, 1earning among 1ow-income pupi 1 s was

never up to minimal levels of expectation.

(1983)

Chandler et al.

further pointed out that pupils used in the investigation were males and
Of the 31 families involved there were six

females equally divided.

American black families, five black Caribbean families, three IrishAmerican

families,

two

Portuguese-American

families, and twelve white families.

families,

ranged from third grade to graduate school.

research

concluded

was

similar

very

to

parent-child

dyadic

Hispanic

The educational levels of the

parents

that

three

interaction

interaction between

However, the
over

homework

teacher and pupil.

Theories of teaching and learning held by parents and teachers are
similar (Chandler et al., 1983).
Epstein's (1983) research supported Garner's (1978) findings.

In a

study conducted on elementary school chi 1dren Epstein (1983) indicated
that homework does much to es tab1 i sh the proper atmosphere to achieve
academically.
development,

The practice of homework helps the learner with personal
parent-child

relations,

policy

and

public

relations.

Further, Epstein ( 1983) found implications from her research of other
authors.

She indicated that if public schools assigned more homework,

their pupils would learn more.

The private schools geared their homework

assignments to a self-selected population of pupils who were different
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from the general population of pupils in the public schools.
(1983)

Epstein's

investigation of existing literature presented seven separate

purposes of homework:
1.

Practice.

To increase speed, mastery, or maintenance of

ski 11 s.
2.

Participation.

To

increase the involvement of each

student with the learning task.
3.

Personal development.

To build student responsibility,

honesty, perseverance, time management, self confidence.
4.

Parent-child relations.

To

establish

corrmunication

between parent and child on the importance of schoolwork
and learning.
5.

Policy.

To fulfill directives from administrators at the

district or school

level

for a prescribed amount of

homework per week.
6.

Public relations.

To

inform parents

about what is

happening in class.
7.

Punishment.

To remind students of the teacher's

requirements for class work or behavior {p. 4)
Each purpose may be important, though most teachers say that the
r.iain reason they assign homework is to give students time to practice
skills learned in class (Epstein, 1983) .
Epstein (1983) reported Garner (1978) stating that his studies of
400 fifth, eighth, and tenth grade pupils provided him with measures of
class time, and homework time on specified subjects.

The time study was

designed to measure total time in and out of school.

Garner (1978) also
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reported that the mathematics and language arts exposure produced a wider
variation in homework than work done during class time.

The older pupils

received more homework assignments than did the younger pupils.

It was

noted that the tenth grade pupils having been given one-half hour of
homework, extended the cl ass time for more learning in the area of
mathematics.

The pupils with high ability at the high school level were

given more homework.

Garner's {1978) findings of the study indicated

potential value in well-planned use of homework time provides a valued
period

for

practice

participation

skills.

played a

The

noticeable

study

indicated

how

individual

role in the classroom activities.

Additionally, Garner {1978) indicated that many of the pupils showed a
tendency

to

take

control

over

their

thinking

and

learning.

They

controlled time of learning by making self-assessments of the quality of
their work

by

making

a

comparison

with marks received from their

teachers.
According to Epstein {1983) personal

development is aided when

teachers assign homework to help pupils with responsibility.
further showed how "study skills" increased.
ability to follow directions.

The study

Pupils improved in their

A schedule was often created to improve

overall responsibility.
Epstein {1983) indicated that teachers, administrators, parents and
laymen are aware of the importance of maintaining a good relationship
between the school and the home.

Homework often is expected to fill the

need for information regarding the pupils' progress without a surprise
with the arrival of the report card.

Homework is a wonderful form of

cormnunication about what is being learned in school.

Maertens

&Johnson
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(1972) found that

when information is exchanged between parents and

their children attitudes and mastery of mathematics skills were improved
due to the illlTlediate feedback provided by the parents.

There are,

according to Mccutcheon (1983), reasons for assigning homework as a part
of school district policy.

Research indicated how some school districts

set standards for the amount of homework.

Behavior is usually the target

when homework is assigned as punishment.

The skills are neglected with

the stress being pl aced upon the pupils' embarrassment, rather than a
particular mastery in academic areas.
Additionally, Epstein (1983) reported that measuring the outcomes
of homework
desired.

should be specifically designed to obtain the outcome

Public relations should

understanding of parents.

center around the attitudes and

However, there are situations when teachers

and administrators may measure multiple outcomes for several purposes
simultaneously.

Keschock ( 1976) reported a study done on homework in

college science which improved homework performance, but not test scores.
Epstein (1983) reported that family structuring, teachers checking
and grading homework, gave Push-Excel, a program in Los Angeles, a chance
to demonstrate a change in behavior associated with homework.

Yeary

(1978) reported a link to many favorable aspects of the program, but
there were no available reports on whether achievement was improved.
Data were

provided by

the

International

Evaluation of Educational Achievement [IEA].

Association for

the

It was reported by Wolf

(1979) that a specific time was important for homework in certain subject
areas.

The report, however, made a point of how homework in one subject
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may

affect the outcomes in that subject only and may not affect

achievement test scores.
Contrary to Knorr' s (1981) reports, and fifteen years prior, Epps
(1966) reported that homework was generally thought to play an important

part in disciplining the mind.

According to this concept, it did not

make much difference what was studied, as long as the materials were
difficult and abstract.

Homework was also often considered to be a means

by which the minds of students could be filled with large amounts of
knowledge.

Memorizing various types of information was an important part

of homework assignments.
Epps (1966) also reported that research has been done on homework
which did not lead to any definitive conclusions.

Very few experimental

studies have been conducted, and those which have investigated homework
research have found most existing studies to be poorly designed and
1imited in scope.

Epps ( 1966) found that Goldstein ( 1960) reviewed 30

years of research on homework and concluded that preconceived ideas about
the value of homework have often interfered with the interpretation of
research findings.

The results of most homework research are

inconclusive and statistically insignificant, but the few significant
findings seem to suggest, as Goldstein ( 1960) concluded, that homework
favors higher academic achievement in the upper elementary and secondary
grades, for some pupils, in some subjects.
According

to a

study by Johnson

(1978)

placing emphasis on

homework, there are certain objectives that should be kept in mind.
Johnson (1978) reported Goldstein (1960) as stating that teachers should:
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1.

Stimulate voluntary

effort, initiative, independence,

responsibility, and self- direction .

Able students want

homework that poses a problem and gives them a chance to
use their own ideas or read the books they want to read.
They detest unnecessary drill.
2.

Encourage a carryover of worthwhile school activities
into permanent leisure interests.

One must guard against

homework that usurps after-school hours which students
could use more constructively.

Overwhelming quantities

of homework al so tend to defeat the purpose of out-ofschool assignments.
3.

Supplement and support the school experience through
related home activities.

4.

Reinforce school

learning by providing the necessary

practice, integration, and application.
5.

Acquaint parents with what their children are learning in
school, and to invite their help when desirable.

(pp.

19-20)
Goldstein

(1960), according to Johnson (1978), indicated that

recognition should be given to home conditions that are often not
conducive to study and that excessive homework may cause tension and
anxiety in some pupi ls.

This is especially true with the pupils of

ambitious parents; they feel the strain of competition for high marks and
college entrance.

In spite of these problems, homework can still be

viewed as valuable, though the shift from memorization and understanding
tends to make it a more personal and often enjoyable undertaking.
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There are variations in the amount of time spent in homework
depending on a number of interrelated factors.
required in any study activity also varies

The amount of time

with the standards of the

school, the suitability of the curriculums, and the quality of the
instruction.
Johnson

(1978) concluded from the findings of her study the

following:
1.

The parents that responded to the survey indicated an
awareness of the importance of homework and home study as
a necessary adjunct to the total learning program of
their children.

2.

Parents who possess positive attitudes toward homework
and home study encourage their children to study more and
achieve at higher academic levels.

3.

Most of the parents•

responses indicated that they

considered study a good investment for the future of
their children.
4.

The results of the Comprehensive Tests of Basic Skills
gave

indication

that parental

attitudes affected

childrens 1 academic achievement in every area, except
language.

(p. 70)

Often administrators approve of homework, teachers assign it, and
pupi 1s and parents expect it because of the belief that homework can
serve an important educational function.
for a variety of reasons.

Therefore, homework is assigned

In this regard, Epps (1966) listed five
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advantages frequently mentioned in articles giving co11111ents on homework
which deals with furthering specific learning tasks:
1.

Homework can reinforce what was learned in the classroom
by providing an opportunity to assimilate, practice, and
apply new concepts.

2.

Home study allows students to complete unfinished class
assignments and make up work missed during absences.

3.

Homework

can

provide

a background

for classroom

activities by allowing students to preview work that is
to be taken up in the near future.
4.

Home

assignments

allow teachers

to

adjust class

instruction to individual differences in ability and
interest.
5.

The material

studied in class sometimes needs to be

supplemented by projects that cannot be done in the
classroom.

Homework allows worthwhi 1e projects such as

reviewing reading materials other than textbooks,
watching a special TV program or movie, or writing themes
or reports.
In Epps 1

(

(pp. 4-5)

1966) study, he found that homework can al so serve to

enhance and enrich the learning process in general.
1.

Home study gives the pupi 1 the experience of working by
himself.

This experience will

initiative,
independence.

self-discipline,

help him to develop
responsibility,

and

r
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2.

Homework can help the student to develop the study skills
needed for obtaining knowledge on his own.

3.

Permanent leisure interests in learning may be developed
by homework that calls for a questioning and searching
attitude.

4.

Many homework assignments enrich the classroom experience
by rel a ting what has been learned in school to everyday
problem solving situations in the home, the co111T1unity,
and the nation .

(p. 5)

Epps (1966) indicated eight disadvantages of homework.

Among the

frequently voiced objections to homework are the following:
1.

After a full day at school, a child is tired.

There is

1 i ttl e enough time 1eft for recreation and rest with out
his having to spend the evening pouring over books.
2.

Homework may reduce the interest and enthusiasm with
which the child faces the next day's work.

3.

Parents sometimes end up doing homework, which usually
results in confusing the child.

4.

Not all homes provide equally suitable study conditions
or the tools necessary for study.

5.

Homework may result in the neglect of worthwhile
activities such as private music or dancing lessons,
church

activities,

scout

meetings,

hobbies,

and

recreational reading.
6.

Disagreeable homework tasks may lead a child to dislike
school .

-
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7•

Homework assignments are usually geared to the "average"
student.

Assignments

may be too difficult for some

children and not challenging enough for others.
8.

Family life may be disrupted by nightly homework.
children

and

some

parents

because of homework.

develop emotional

Some

tensions

(p. 5)

Various research studies, including Epps (1966), suggested that
there are many reasons for assigning homework, there are many types of
homework.
students

By varying the type of homework assigned, teachers

can

help

develop a variety of study skills (Epps, 1966):

Reading assignments are often closely connected with examinations
pupils are
abilities,

expected
pupils

relationships,
generalizations.

to pass.
tend to

to

draw

When tests call
read

to

for problem solving

find general

conclusions,

and

to

concepts,
make

to

see

supportable

When tests call for facts, pupils are more likel y to

focus their attention on details.
Written homework,
reports,

reviews,

such as creative and expository compositions,

and sulllTlaries, enables a teacher to judge pupils'

knowledge and ability to co111T1unicate this knowledge.

Numerous written

assignments, however, can become a burden to both pupils and teachers.
Such assignments can crowd out the kind of home reading and study that
will be most needed by pupils in later life.

Often class discussions can

be a more interesting means of learning what pupils know.
Drill

has

Certainly dri 11

been

criticized

as

an

outmoded

should not be used excessively,

worthwhile educational

purpose when used wisely.

type

of

homework.

but it can serve a
Ori 11 can be used
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profitably to reinforce skills in such subjects as mathematics, music,
granmar, foreign languages, physical education, business education, and
industrial arts.

After a new process has been introduced, it can be

practiced and mastered through homework involving drill.

Next, teachers

should be careful to return drill materials to the broader context from
which they were originally separated in order to make pupils see that
drill is not an end in itself.
Long-term projects help develop responsibility and give pupils
practice in budgeting their time.
be put to practical

Such projects require that knowledge

use in solving a problem.

The need for

individualized homework is often noted in articles and co1t111ents on
homework.

A uniform homework assignment may be too easy for the bright

pupil and, at the same time, too difficult and time-consuming for the
slow learner.
any degree.

In actual practice, most homework is not differentiated to
Epps (1966) indicated that one study of homework practices

revealed that 36 percent of the school systems reporting recomnended no
difference in homework "loads" for pupils of low, average, or high
ability.
Even more important than recognizing the need for different amounts
of homework for different pupils is the need to discover how to vary the
type of homework assigned to pupils of varying abilities, interests, and
cultural opportunities.

Very little has been written to suggest how the

teacher, already short on time, can go about adjusting assignments to
individual needs.

Assignments that involve an element of choice might be

one poss i bil ity.

Devices

such as asking certain pupils for special

reports and allowing extra work

have been suggested.

Assignments could
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be modified in such a way that some pupils would be freed from practice
material so that they might devote their time to special problems; other
pupils could be excused from the most difficult part of the assignment in
order to concentrate on mastering the basic process involved.

Whenever

homework is individual ized, though, the teacher should be careful to do
it in a subtle way (Epps, 1966).
Epps (1966) reported a 1960-61 National Education Associaton [NEA]
survey of principals in which 3% of the fifty-four elementary-school
principals reported that higher standards for admission to college were a
major cause of pressure for more work by elementary pupils.

This may

help to explain why homework assignments in the elementary grades
apparently have increased in recent years.
Epps (1966) reported on a teacher opinion poll conducted in 1961 by
the National Education Association [NEA] Research Division showed that
83.5% of the elementary school teachers were in favor of homework in the
elementary grades.

One out of three elementary teachers, however, did

not approve of homework in grades 1-3.

Those teachers who favored

homework were also asked how long they thought assignments should be for
pupils in the elementary grades.

The median figure for grades 1-3 was

two-and-a-half hours a week; for grades 4-6, four hours a week.
In reporting the results of a questionnaire survey involving 836
teachers and administrators in California,

Epps

(1966) also showed

general support for some type of homework in grades K-6 .

The consensus

was that homework could begin with a maximum of 10 minutes a night in
kindergarten, gradually increasing to 48 minutes a night in the sixth
grade.

-
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In actual practice, pupils in the primary grades may not be aware
that they are doing homework.
something from home for

II

Their first as signments may be to bring

show and tell."

Gradually the teacher can see

that the materials pupils bring have a relationship to what is being
studied.
Preparation for doing more "traditional" homework may begin with
"seat work" in the primary grades.

As the pupils work independently to

carry out the teacher's instructions, they begin to develop study skills.
One study of homework practices showed that some spelling, a short
paper, or a speech were contn0n homework assignments in grades K-3.

In

grades 4-6, spelling, make-up work, and arithmetic problems were conrnon
assignments.
Additionally, Epps ( 1966) reports that homework increases in the
elementary grades create increased concerns about pupils having enough
time for out-of-school activities and plenty of rest.

Some schools have

rules limiting the amount of homework to be assigned, but the time pupils
actually spend in studying depends on a number of factors.

One pupil may

spend 30 minutes on a "one-hour" assignment; another pupil may spend 90
minutes on the same assignment.

Because the elementary-school teacher

works closely with a relatively small number of pupils, he is in the best
position

to

judge the

particular pupil

amount of homwork that would be best for a

or class.

Talks with parents will

usually reveal

whether assignments are too l engthy.
In many different ways Epps (1966) views the junior high school as
a transition between the closely supervised years of elementary school
and the relative independence of high school.

In elementary school a
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pupil is usually assigned homework by only one teacher, and he/she can
te 11 whether the amount is about right for the ; ndi vi dua 1 pupi 1 .

In

junior high school four or five teachers may give assignments, without
knowing

what

the

other

teachers

have

assigned.

Extracurricular

activities begin to make demands on pupils' time, too.

The school needs

to do all it can to keep these new experiences from bewildering pupils.
Since study conditions in the home are not always favorable, Epps
(1966) stated that some schools and co1T1nuni ti es have established afterschool study centers.

These centers pro vi de a qui et pl ace for doing

homework.

In many cases teachers or tutors are available to provide

assistance

if it is needed.

After

a year's trial, the Fresno City

Unified School District concluded that the afternoon study periods for
elementary-school

pupils were unsuccessful; however. the after-school

study periods were valuable for junior and senior high school pupils.
Addition a 11y. Epps (1966) indicated that to regulate homework and
encourage

individual

schools and teachers to use homework in a

constructive way, some school systems have adopted an official homework
policy.

A study of 116 school disticts in New York shows that 27 percent

of the reporting school systems had a written homework policy; 44 percent
of the systems had a policy, but it was not in written form, and 29
percent

had

no

policy

on

homework.

Because

factors,

such

as

transportation, home conditions, and pupil employment, differ within a
school

system and even within

single school,

some administrators

believe written policies would not be practical

in their districts.

Districts

that

do

have

a

written

policies

recognize

these

varying

conditions and generally make the homework policy flexible, one meant

to
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guide rather than dictate homework practices.

Written homework

policies

are often concerned with stating the general goals and purposes of
homework, along with some suggestions as to the maximum amount of
homework that should be assigned in the various grades.
In some school systems, Epps ( 1966) concluded that administrators
have based their homework policy on questionnaires sent to parents and
teachers.

The results of discussions of homework in faculty and PTA

meetings can also lead to the formulation of school-wide or system-wide
policies.

Cooperation among administrators, teachers, and parents in

planning a homework policy can help to insure cooperation in implementing
the policy once it is established .
When a written homework policy does exist, it should be publicized.
A study of homework practices revealed that among the systems reporting
written

homework

teachers.

policies,

only

54 percent distributed copies

to

In only 22 percent of the school systems were copies of the

policy distributed to parents; 14 percent of the systems distributed
copies to pupils.
Once a homework policy has been established and teachers, pupils,
and parents have been made aware of the policy, the policy should not be
forgotten.

Constant

changes

educ a ti ona1 goals and procedures.
every few years
Cabrera's
conducted on
conclusions,

call

for

constant

re-evaluation

of

Homework policies need to be revised

(Epps, 1966).
research supported Epps' ( 1966 ) findings. In a study
elementary

school

children,

Cabrera

(1985 ),

in

her

gave emphasis t o the homework policies adopted by her
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particular district's county school.

Some of the important homework

procedures are:
Homework will include varied activities which reinforce

1.

the basic
taught.

ski 11 s or extend and enrich concepts being
The

assignments will

be

made

according to

individual student needs and abilities.
2.

It is reco11111ended that assignments not be made on Fridays
or on days before holidays.

Homework should not exceed a

total of 30 minutes per night for students in Primary 1,
2 or 3, and 45 minutes per night in Grades 4, 5 and 6.
3.

Individual

schools

will

communicate

parents regarding assignments.

regularly

with

It is reco11111ended that

teachers maintain a system of evaluation and recognition
of completed homework assignments.

Parents should be

notified when

does not complete

a

student

routinely

homework.
4.

Appropriate completion of homework assignments will be
reflected in the academic rating for the subject areas
and in the "completes assignment" section of the Student
Progress Report.

Epps
teacher.

(1966)
He

(p. 74)

believes homework to be the responsibility of the

points

out

tha t

the

classroom

teacher

has

the

best

opportunity to judge the amount and kind of homework to assign.

The

teacher must accept the responsibility for making pupils understand not
just what is to be done, but why it should be done and how it should be
done.

Before a homework assignment is made the teacher should be sure
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that it has a legitimate educational goal and that this goal is clear in
his own mind.

Only then can the teacher make pupils understand the

purposes and value of homework.
Epps (1966) listed the following guidelines that may be helpful to
the teacher in appraising and improving his/her homework assignment:
1.

Plan homework assignments carefully.

2.

Avoid unnecessary homework.

3.

Relate homework to class work and make sure students see
the relationship.

4.

Explain

the assignment carefully to make sure each

student knows exactly what to do and when the assignment
is due.
5.

Avoid vague assignments.

6.

Vary the type of homework assigned.

7.

Remember that assignments which call for initiative and
imagination discourage copying .

8.

Plan assignments that are flexible enough to provide for
individual capabilities and interests.

9.

Make sure students have the tools they need to do the
work.

10.

Avoid assignments that might involve parents in the
responsibility for teaching.

11.

Formulate a homework policy and be consistent.

12.

Remember that students develop "what's the use" attitudes
about homework when the teacher fails to return
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assignments or does not indicate to the student, in some
way , that his work has been evaluated.
13.

Consider the total homework loads of students .

14.

Con s ider special

school activities, weekends, and

holidays .
15.

Find out what students and their parents think about
homewor k.

(p. 8)

Research according to Homework Policies of San Mateo County School
District s (1983) indicated that, homework properly designed. carefully
planned , and gear ed to the development of individual pupils, meets a real
need and has a definite place in the educational program.

At the

elementary level , as signment of homework should be planned for and with
pupi l s i n te rms of the ir needs for independent or remedial work.
Strother (1984) advocated that the amount of homework assigned in
U. S. school s appears to be increasing once again .

Whenever reformers

attempt t o improve the academic outcomes of American schooling, more
homework seems to be one of the first steps.

Until recently, research on

the effec t s of homework seemed to make a difference in achievement;
sometimes it did not.

But new findings reveal that homework improves

achievement , when achievement is measured by standardized tests or by
course grade s .

Even when the amount of homework that pupi 1s do is

measured , homewor k seems to have beneficial effects on achievement .
However , studi es of homewor k have been scarce .

Dur ing the past 10 years ,

resea rchers have begun t o study the rel ati onshi ps between certain ki nds
of homework and t he academic achievement of certain kinds of pupils.

And

...

35

several large research efforts have provided useful data for studying the
effects of homework on school achievement (Strother, 1984).
Strother investigated the influence of homework on high school
pupils

I

achievement as measured by grades.

His findings suggested that

ability influences grades the most, but the amount of time spent on
homework al so has a measurable impact on grades.

He concluded that

increased work time results in higher achievement, as measured by grades,
or all ability levels.

Homework also seems to have compensatory effects;

pupils of lower ability can achieve grades comensurate with their
brighter peers through increased study.
Strother (1984) admits that researchers acknowledge that there are
different styles of teaching and learning.

However, it is not so easy to

correctly match the two in a busy classroom.

Homework assignments give

pupils opportunities to use their preferred learning styles.

Therefore,

research does not tel1 us what kind of homework works best for what kind
of learner.
Researchers have suggested a taxonomy of homework, established
according
creativity.

to

its

purpose:

preparation,

extension,

or

Assignments involving practice help pupils master specific

skills; such assignments
class.

practice,

should be limited to materials presented in

Assignments involving preparation help pupils gain the maximum

benefits from future lessons.

Assignments involving extension determine

whether pupils can transfer specific ski11s or concepts to new
situations.

Such assignments require abstract thinking.

Assignments

involving creativity require pupils to integrate many skills and concepts
in order to produce original responses.

,

t
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Home Study and School Achieveaent

It was indicated in Homework:
(1975)

What Research Says to the Teacher

that if pupils are to study at home, conditions should be made as

favorable as possible.

Of physical conditions, quiet and good lighting

are probably the most important.

When a separate room is not available,

a study corner with an uncluttered desk and 1i ghti ng that meets the
requirements of the Illuminating Engineering Society should be provided.
Specific instruction and preliminary practice in school on a given
assignment pave the way to successful home study.

Cooperation between

parents and teachers is essential to effective home study.
La Conte (1981) reported that outside public education, the concept
of home study, was taking a firm hold.

Aided by new developments in

inexpensive electronic media, home study courses continued to grow at a
rapid rate.
communication
records,

By 1980 it was possible to study everything from effective

to organic gardening using tapes,

cassettes,

and other devices combined with individual

slides,

study guides.

La Conte (1981) also reported that in England the Open University offered
a full degree program via home television, and in the United States it
became possible to earn college credits from the Sunday newspaper as wel l
as from television.

As we look forward to an age filled with videodiscs

and cassettes, home computers, and new possibilities for educational TV
through cab 1e networks and sate1l i te transmission, it appears obvious
that we are on the brink of an era of unprecedented growth of home study.
According to La Conte (1981), most teachers automatically equate
home study with homework--tasks assigned pupils during the school day to
be carried out at home.

It is important to remember, however, that

.....
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school assignments constitute only a part of a much more complex pattern
of home study in this country.
Epps 0966 ) , Johnson (1978), and Strother (1984) indicated that
home study goes along with we11 developed study habits.

The desire to

study on one's own time is the out growth of parents who are aware of the
importance of good learning programs for their children.

Johnson (1978)

concluded from research that pupi 1s tend to respond to parents who
possess more positive attitudes toward homework and home study by
achieving at higher academic levels.

Home study, according to Johnson

(1978), allows more time and opportunity for the completion of work

missed during regular class time.

Epps (1966) reported that pupils need

to have time to work by themselves.

Home study allows the pupil to

develop self-di scipline , initiative, and many skills that may be used
independently.

Al so obtaining a certain amount of pleasure in doing

homework , the pupils will continue to seek information into other areas
of learning for himself.
Additionally, Home

is for helping (1980) indicated how parents

encourage the ir children to do more home study by providing more
opportunities for them to learn in every situation in the home .

Home is

for helping {1980) indicated that pupils learned more through being able
to hear explanations at home about things of their interest.
supported the findings ; n Homework:
{1975).

Epps {1966 )

What Research Says to t he Teacher

Epps (1966) indicated that parents providing proper conditions

at home enhances home study.

Additionally, Duckett {1983) reported that

most intelligent chi ldren can have l ow rates of achievement if thei r
natural abilities are not supported by effective study practices at home.

--
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The development of good study habits requires the guidance and firm
supervision of a caring adult.
La Conte (1981) reported that practice, preparation, and extension
are the kinds of homework that teachers usually give pupils, which
justify the assignment of home study.
good discipline because

According to La Conte, homework is

the sense of accountability

and

responsibility

engendered by homework assignments is a valuable end in itself and that
schooling is somehow "cheapened" without substantial amounts of out-ofclass

work.

La

constraints

Conte

(1981)

suggested

on the curriculum.

particularly
substantial

in

that

homework

Usually the school

eases

time

curriculum,

the upper grades, is so demanding that without

home

study;

amounts of work.

it would be impossible to cover meaningful

Without the preparatory reading and practice

application outside class, the amount of work accomplished in a given
time period would be considerably reduced.
La

Conte

(1981)

related

independence, and responsibility.

homework

to

pupils'

initiative,

Pupils' lives are regulated by bells

and attendance slips during the school day; the management of their
after-school hours is 1 argely up to them.

As they 1earn how to budget

time to fit homework in among their other activities, pupils learn
valuable

lessons

Additionally,

La

supplements school
integration,

Conte

will

serve

refers

to

them

and

the

homework

learning experiences.

practice,

improves learning.
together.

that

application,

rest
as

of

their

lives.

reinforcement,

which

By provi ding the necessary
home

Homework brings the school

study

facilitates

and

and the home closer

Not only do take-home assignments help answer the "What-did-
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you-do-in-school -today?"
their

children

are

question,

indeed

but they help assure parents that

doing

something.

And

if

parents

can

participate in the process by helping with the assignment, the link
between school and home can be strengthened.

In the upper grades more

homework is assigned and learning activities shifted from the classroom
to the home.

La Conte (1981) felt that pupils who tend to come from

supportive home environments are assigned 1 arge amounts of homework.
This increases the influence of the home environment in the learning
process, which in turn increases the influence of the home environment on
academic achievement.
Much

has

been

given

to

the methodology of study essentials.

For example, Zifferblatt (1970) stated:
According to current theories of learning, the student should
(a ) have one or more objectives for study: (b) have a plan for
reaching those objectives:

(c) implement the plan: and, (d)

derive satisfaction from the learning experience that comes
about in this process; in other words, learning must become
integrated with the i ndivi dua 1 's purpose.
actively involved.

She/he must be

The experience must be accompanied or

followed by satisfaction.

The modern psychology of learning

emphasizes motivation, problem solving, the role of anxiety,
interpersonal relations, meaningfulness, reinforcement of any
move in the right direction, goals and expectations, and the
use of whatever is learned .

(p. 7)

The involvement of parents with their children's schooling has
al ways been a major concern with teachers

and school administrators.

UNlVER.SnY LIBRARY
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Pa rents are usually in need of information concerning their children ' s
progress .

Parental Involvement and School Achievement
Epps (1966 ) c ited his research further

that most homework is done

i n t he home; therefore, it is helpful f or schools t o inform parents about
t he educ at i onal goals of homework and seek their cooperation in attaining
these goals .

Mo s t parents are willing to help.

Interviews with 300

famil i es of vari ous backgrounds showed that only one family in 100 failed
to agree th at homework should be a part of family living.
study of parent al

In another

reactions to homework, 97 percent of the parents

reported that they were wi lling to help their child by working with the
teacher (pp . 8 -9 ) .
Freque nt warnings that parents must not help their children with
homewor k have made many parents feel that there is nothing they can do.
Whil e i t is true that teachers have a right to expect parents to refuse
t o actuall y carry out a homework assignment for their child, there is a
great de al parents can do to help .

Epps (1966) stated that first of all

parent s can listen when the child converses about school and express
interest in the work and projects he brings home (p . 9 ) .

Parents can

help by providing conditions conducive to effective home study.

They can

help thei r c hil dren s et up a time and a place for homework.

Having a

quiet place and good lig hting ar e perhaps the mos t important phys i cal
conditions fo r s tu dy .

Further, parents shoul d keep in mind that some

chi 1dren may not be at ease when isolated from the rest of the famil y .
They may be able t o wor k bes t at the kitchen or dining room table.

...
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Additionally,

parents

should encourage,

complete homework ass ignments .

but not nag, the child to

They can show their concern by keeping

younger children from disturbing the pupil and keeping the volume of the
television or radio down.

A dictionary, an atlas, and a one-volume

encyclopedia are basic reference aides for the pupil.

If possible,

parents can help by maki ng sure the child has these necessary materials.
Epps' (1966) research
understanding their child.

pointed toward parents giving support in
Throughout a child's years in school there

may be times when parents need to be relaxed about the school performance
and other times when they need to push a 1 ittl e harder.

Sometimes

offering he l p and support about homework is the best way to help a child
learn t o become independent.

Homework involves necessary drill and

memorization, such a s in the study of spelling or foreign languages.
Parents may be able to help by calling off items to be memorized.

When

homework assignments are meant to encourage creative efforts, parents can
hel p by

stimulating

interpretation,

thinking.

point

out

They

principles

can

help with questions

involved,

and

of

help with

illustrations .
Epps (1966 ) also referred to a child having problems with homework.
The parent can ask question about "how it is done in school."

If the

child is unsure about the assignment, the parent may need to take the
initiative in finding out what the t eacher actually expects of the pupil.
Sometimes this differs widely from what a child , particularly a young
one, honestly bel ieves i s expected of him.

Parents should be careful not

to undermine the teacher's authority by engaging in adverse critici sm of
the teacher with the child.

Unfortunately, homework assignments are
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sometimes too long and too difficult.

If homework really seems to be too

much of a burden to the chi 1d, the parents should discuss the problem
with the teacher.
According

to Epps

the teacher

(1966)

can give interesting

assignments, and the parents can provide the right conditions for home
study; however, it is the pupil who actually must do the work.
is an opportunity for the pupil to show

Homework

what his/her capabilities are.

It is helpful if he/she views homework as one means of furthering his/her
educational growth.
The pupil

should make sure he understands the assignment--its

purpose, when it is due, how it should be done.

And finding time for

homework is often a matter of budgeting the time that is available (Epps,
1966) .

Epps ( 1966) has pointed out in his research that at the present
ti me, opinions and practices regarding homework seem to reflect something
from all stages that homework has moved through.

In viewing homework,

there seems to be an increasing tendency to make it an integral part of
school work and to individualize assignments whenever necessary.
According to Johnson and Pearson (1979), three "fundamentals"
schools

were in operation in the Minneapolis school system:

Area, West Area, and North Area.

The East

The major goals and proposed activities

were similar for the three programs:

basic ski ll s and responsible

behavior, self-contained, structured classrooms, homework, letter grades,
discipline, and parent involvement.

The East Area expected that students

would have homework on a regular basis, however, the actual amount of
homework varied considerably among the teachers.

Most teachers reported

,-
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diffic ulty in getting pupils to return homework assignments.

Three-

fourths of the parents felt that the right amount of homework was given;
one- four t h sai d that

not enou gh was expected.

Ninety percent of the

parents sai d t hat they were satisfied with the opportunities for parenti nvolvement in the school's educational program .

However, the teachers

were generall y disappointed about the level of parent i nvolvement with
the f undamen tals sc hool .
perce nt of t he

The West Area reported that more than ninety

parents said that they were satisfied with the

opportun i ties for parent involvement in the school's educational program.
Five

cl assr oom teachers

indicated

satisfaction

and

six

indicated

dissati sfaction with the amount of support that parents have given the
fundamental s prog ram.

Teachers reported that homework was assigned 2-5

days a week

and that

85-100% of the pupils usually returned the

assignments.

More than three-fourth s of the parents felt that the amount

of homework their child wa s expected to do was about right.

Finally, in

the North Area most of the parents said that they were satisfied with the
opportunitie s for parent involvement and the amount of corrmunications
from school about their child's progress.

Nine of the twelve classroom

t eacher s were satisfied with the amount of support that parents
fundamenta ls school.

Most assigned homework 2-3 days each.

pupi l s generally felt that

gave the

Parents and

the amount of homework was about right.

Pupils generall y e xpres sed pos itive attitudes toward the f undar.1ental s
school.
Eps tein (1984) repo r t e d t hat in re f erence t o "parent involvement ,"
some teac her s used t echniques to organize parental assistance aroun d
reading, di sc ussi ons, informa l learning games , formal contract s , dri ll

L
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a nd prac ti c e of basic
activiti e s.
i nc l uded:

s kills, and other monitoring or tutoring

For example, the most popular parent involvement activities
asking parents to read to their child or listen to the child

read ; usi ng books or workbooks borrowed from the school to help pupils
l earn or prac tice needed skills; discussing school work at home; and
using mate rials found at home to teach needed

skills .

Other activities

also were used by teachers to establish parents as partners with the
teac he r

to

i nstructi onal

help

pupils

program.

attain

skills

related

to

their school

Parent involvement in home-learning activities

include s mor e parents and has greater impact on more parents than other
forms of pare nt involvement that occur at the school.
Baennin ge r and Ulmer (1976) research focused on methods of teaching
parents behavi or modification techniques in a co1T111unity mental health
center pr ogram based on the principles of Ora's Regional Intervention
Program for pr eschoolers and parents .
emphas i s on the school homework sector.

They described the program with
A child's failure to do his / her

homework correctl y, quickly, or at all is often the focus of problems
between child and parents and often transfers to problems at school.
Teaching parents to manage homework problems was part of a program
designed t o teac h parents effective ways of managing children's behavior.
Thi r ty - six childre n between the age s of 5 and 12 and their parents were
referred to the program fo r school homework problems.

The researc her

indicated t hat in interventi on, parents learned to give clear, si mpl e,
posi ti ve instruc ti ons and differential attention t o wanted and unwan ted
child behavio r s.

Parents were taught di fferenti a 1 attention procedures

as appli ed t o school homework pr oblems.

1
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Gray (1984) suggested that more volunteer work in the schools by
citizens could help reduce teachers' workloads and, therefore, keep their
levels

of enthusiasm and creativity high.

researchers

suggested

that the

schools

More specifically,

should seek

to engage the

volunteer services of such individuals as artists, political and business
leaders, scientists, doctors, and lawyers.

Gray (1984) agreed, but

suggested that, the list of potential participants was far longer than
the few examples suggested.

Gray (1984) recolllllended that

the li st also

include everyone from parents and grandparents to secretaries, college
pupils, and even state governors.

The contributions of a wide range of

volunteers make feasible many programs and activities that could not
otherwise take place in the schools.
Additionally, Gray (1984) indicated that just as school volunteers
differ widely in their backgrounds and interests, so do their roles and
activities

differ in educational settings.

At one extreme on the scale,

older pupils within given schools may function as volunteers by tutoring
younger pupils.

Sophisticated partnerships between school systems and

corporations exemplify volunteerism at the other extreme.

The volunteer

activities that occur in U.S. schools today hark back, in spirit and
conviction, to the citizens who banded together in pioneer communities to
"raise" schools and hire teachers so that their chi l dren might be
educated.

According to Gray (1984) no school volunteer program, then or

now, would have existed without a group of noneducators who shared the
conviction that education is important.
Gray

(1984)

continued to point out that the first organized

school/community partnership appeared in New York City in 1956.

In that
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year t he Public Education Association, whose members believed that the
publi c school s "are everybody 's business ," established the New York City
School Volunteer Program .

Initially, this program aimed at freein g

teachers from routine tasks .
Strot her 's (1984) research pointed out that most of us see homework
as an int egral part of the school experience.
resea rch studies deal with this topic.

However, relatively few

Even more surprising is the fact

that, when t he topic does arise, ft inspires such strong controversy.
Every few decades the homework debate resurfaces, influenced by changing
views of childhood and of l eisure time, as well as by changing attitudes
toward t he cur r iculum, teachers , and teaching methods.
St rother' s (1984} research supported Johnson and Pearson's findings
i n a study conduct ed on elementary school children.
report ed t ha t

Strother ( 1984)

parents expect homework because it extends the time

available for formal learning , encourages children to work on their own,
and acknowl edges the existence of different learning styles .
Strother (1984 } reported that many parents demand homework.

To

them, good grades mean admission to good colleges or universities and ,
ul t imat ely , good jobs.

The prospect of good jobs becomes especially

important duri ng hard times.

Also many parents see homework assignments

as oppor tuniti es to give their children the individualized help that is
often neglected or mis sing in crowded classrooms .

Such parents willingl y

spend time and energy revi ewing ma ter ial s covered in school and answering
their chi ldren ' s questi ons .

Study sessi ons around the kitchen table can

help children keep up with and even move ahead of their classmates; a
growing number of parents are purchasi ng home computers and educational

'
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software to help their children gain an even greater edge.

Additionally,

parents are al so curious about the instructional program.

They read

newspaper summaries of reports by commissions and task forces, and they
wonder if their children's schools are "bad or good."

Homework gives

parents insights into a school's philosophy, curriculum, and objectives.
In short, parents want a reasonable amount of homework--enough to enhance
learning (and even, in some cases, to keep children "out of mischief")-but not too much.

They al so want their youngsters to have time for

fonnal extracurricular activities, or unstructured play and for household
chores.
Strother's (1984) study supported Knorr's (1981) in stating that
during three decades of the 20th century--1900-1910, 1930-1940, and 19701980--teachers and parents strongly questioned the effects of homework on
children's mental
sleeping patterns.
grades or test
resurfaced.

health, on their leisure activities, and on their
Each time, homework assignments decreased.
scores

dropped,

But when

the pressure to increase homework

The swing back toward more homework was especially strong in

the years intnediately following Sputnik I, when most Americans wanted to
"catch up" with the Russians.
Homework

is

a tie

between home and school,

unwise homework

assignments can be the source of public relations problems (Epps, 1966 ).
However, a creative teacher assigns homework in a positive manner and
provides a wonderful opportunity for better public relations to develop.

Chapter 3

DESIGN OF lltE STUDY

The purpose of this study was to investigate the attitudes of
elementary cl ass room teachers toward homework, home study, and parental
involvement.

A close examination of the literature suggested that there

are significant attitudes among teachers toward homework, home study, and
parental

involvement.

The literature

further suggested that more

investigations are taking interest in how homework and home study affect
teacher attitudes and parental involvement.

The literature also gives

clarification into research studies that have been conducted into the
areas of homework, home study, parental involvement and how they affect
overall academic achievement of pupils involved in the investigations
studied.

In regards to the studies in the literature, researchers such

as Brooks (1976),

Becker

&

Epstein (1981), Ehlen (1978), Gray (1984),

Strother (1984), and Walberg (1984) made contributions to these issues of
educational controversy.

This chapter describes the design, the sample

population, the sampling procedure, the instrument, treatment of

data,

and statistical procedures which were used in testing the hypotheses.

Type of Design
This investigation utilized the descriptive survey research method.
Borg

and

Gall

(1979)

indicated

that

survey

research

employs

questionnaires in order to determine opinions, attitudes, preferences and
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perceptions of persons of interest to the researcher.

Best (1982)

indicated that descriptive research describes and interprets what is.

It

concerns itself lilith conditions that exist, opinions that are held or
trends that are developing.
topics.

Surveys can explore a wide variety of

Therefore, the purpose of this study was to assess the attitudes

of urban elementary classroom teachers toward

homework, home study, and

parental involvement, giving consideration to the independent variables
of teachers' sex, ethnicity, religious preference, age, teacher training
and teaching experience.

A

paradigm of the research design is presented

in Appendix E.

Description of the Subjects

The sample population consisted of 140 classroom teachers from six
urban elementary schools in a southeastern school system located in
Hillsborough County, Tampa, Florida.

The six schools were randomly

selected from a total of ninety-two elementary schools in Hillsborough
County.

The investigation was conducted during the spring semester of

the 1985-86 academic year.

Random sampling technique was used in

selecting

this

the

schools

for

representation from the county.
of the sample population.
loss

of

numbers

questionnaire.

due

investigation

to ensure equal

Table 1 presents the sex and ethnicity

The sample size was large enough to absorb any

t o incomplete

In this regard,

population members were lost.

responses

of teachers

to the

twenty-four of the original sample

Therefore, the final sample included 116

elementary teachers (16 males and 100 females).

Ethnic groups consisted

of 22 Black Non-Hispanics/Black Hispanic, 73 White Non-Hispanics, 16
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White-Hispanics, 2 Native Americans, and 3 Others/Asiatic.

As indicated

in Table 1, two categories were combined due to small representation.
(1) Black Non-Hispanic and Black-Hispanic were combined because there was
only one Black-Hispanic, and (2) Other and Asiatic were combined because
there was no respondent for Asiatic.

Table 1
Distribution of Teacher Population by Sex and Ethnicity

Female

Male

Total

,;

n

,;

4

3.4

22

19.0

56.0

8

6.9

73

62.9

14

12.1

2

1. 7

16

13.8

Native
American

2

1. 7

0

2

1. 7

Other(Asiatic)

1

0.9

2

1. 7

3

2.6

100

86.3

16

13.7

116

100.0

n

,;

Black NonHispanic
(BlackHispanic)

18

15.6

White NonHispanic

65

White-Hispanic

Ethnicity

Total

n

Religious groups are shown in Table 2.

They consisted of 55

(47.4%) Protestants, 40 (34.5%) Catholics, 5 (4.3i) Jews. and 16 (13.8%)

Others.
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Table 2
Distribution of Teacher Population by Religious Preference

Religions

n

Protestant

55

47 . 4

Catholic

40

34.5

Jewish

5

4.3

Other

16

13.8

Total

116

100.0

Age groups are shown in Table 3.

There were 21 (18.1'.t) between the

ages of 20- 30, between the ages of 31-35 years, there were 23 (19.8'.t),
between the ages of 36-40 years, there were 28 (24.1'.t), between the ages
of 41-50 years, there were 26 (22.4'.t), and between the ages above 50
years old, there were 18 (15.6'.t).

Table 3
Distribution of Teacher Population by Age Levels

Age Levels

n

20-30 years

21

18.1

31-35 years

23

19.8
(table continues)

